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The means for the frequency of using metacognitive strategies are:

Beginner =

71.438



Intermediate =

73.174


Advanced =

74.695

This completely matches Oxford’s (1994) and O’Mallay’s conclusions that the use of the strategies goes up parallel with the level. However this was found to be a generalization when the means of using each of the 50 strategies in the questionnaire were compared.


In this study, beginner learners were found to use one of the memory strategies and two of the affective strategies significantly more frequently than the others. Strategy number 6 of the questionnaire presents the strategy of using “flash cards to remember new English words”. The beginners were found to use this strategy more frequently than intermediate and advanced students. However, the significant difference of (0.017) at alpha scale was found between the beginners and the intermediate students.


Interviewing 10 beginning students who use this strategy has provided an explanation to this difference. The conclusion of these interviews relates this phenomena to the past school experiences. The beginning students who have just graduated from high school asserted that they were encouraged by their English language teachers to use this strategy to remember new English words. They added that this strategy is no longer used by university teachers. The advanced students, who do not use this strategy, stated that they used to practice remembering new English words by using this strategy when they were at school. They also confirmed that university English language instructors do not use this strategy with their students. Asking about the reason of neglecting this strategy, the advanced learners answered by saying that this strategy is more successful with children and not with adults.


The beginning students were found to surpass the others in using two of the affective strategies.  These strategies are stated in items number 43 and 44 of the questionnaire. The affective strategy number 43 is “I write down my feelings in a language learning diary.” The other strategy is “I talk to someone else about how I feel when I am learning English.” Both affective strategies are related to expressing the feelings about learning a new language. The beginning students interviewed asserted that moving to a new environment and studying a new language is very exciting. These students expressed deeper feelings about their new learning experiences and the great need they feel to communicate these feelings with their families and friends.   

5.1 Learners’ Success

Foreign or second language (L2) learning strategies are specific actions, behaviors, steps, or techniques students use -- often consciously -- to improve their progress in apprehending, internalizing, and using the L2 (Oxford, 1990). Most of the research conducted in order to find the ‘good language learner’ associates the good language learner with the use of language learning strategies. Wharton, Glenn (2000) found more learning strategy use among learners with higher proficiency. Setiyadi, Ag. Bambang et al (1999) found a greater use of metacognitive strategies among successful learners and a greater use of surface level cognitive strategies among unsuccessful learners. In another study done by Bremner, Stephen (1999), eleven strategies out of the fifty SILL strategies showed significant association with learners’ success; this compares with seventeen in the 1995 Green and Oxford study. 

This study has found significant associations between learners’ success and 19 out the 50 learning strategies. The T-test results show significant differences between successful and unsuccessful students in the frequency of using the six categories of strategies except memory strategies. The successful students show higher frequencies in using each of the strategies in comparison to the others who failed. Thus, it can be concluded that employing and using the language learning strategies plays an important role in the student’s success in second and foreign language learning.

5.2 Learners’ Gender

The question ‘Who is better in language learning?’ has always been difficult to answer. Research in the field has revealed contradictory answers to the question. Wharton, Glenn (2000) found that more strategies are used significantly more often by men. According to Oxford (1994), females reported greater overall strategy use than males in many studies (although sometimes males surpassed females in the use of a particular strategy). Tabanlıoğlu, Selime (2003) found that there was no statistically significant difference between the strategy preferences of the two genders. This finding contradicts with the findings of Ehrman and Oxford (1989), Oxford and Nykos (1989), Kaylani (1996), and Green and Oxford (1995), all of whom claim that there are differences in the use of strategies between male and female learners. 

This study has found differences between males and females in strategy preference. 18.2 % of males surveyed preferred compensation strategies to the other strategies compared to 11.8 % of the females who prefer this strategy. 33.3 % of the males, compared to 34.6 % of the females preferred the metacognitive skills. In the preference to the social strategies, 36.3 % of the males preferred this strategy in comparison to 41.4 % of the females.


The results change when it comes to the frequency of using the strategies. Females significantly surpass males in the frequency of their use to the memory, metacognitive, affective and social strategies. Males slightly exceed females in the frequency of using cognitive and compensation strategies. However, this difference does not reach the significant level.

When analyzing the frequencies for all the 50 strategies of the questionnaire, significant differences were found between the two genders in twenty three strategies. Males exceeded females in using 6 of these 23 strategies. 5 of these 6 strategies are cognitive strategies and one is a compensation strategy. It can be said that the overall difference in all the 6 strategies is insignificant as stated before.

5.3 Learners’ Nationality

Although there has been an increase in research articles in recent years dealing with language learning strategies, nationality is one of the neglected variables. Altan, Mustafa Zülküf (2004) compared the frequencies of using language learning strategies between students from China, Hungary and Turkey. He found that the findings indicate very little differences (although not at a significant level) in overall strategy use emerged among Chinese, Hungarian, and Turkish background ELT-major learners.

However, the findings of this research suggest a different view. When the three nationality categories (Turkish, Cypriot and Other) were compared, it was found that significant differences do exist between the three groups. The significant differences were found in the frequency of using four of the six categories of strategies which are memory, cognitive, metacognitive and affective strategies. The means for the Turkish and the Turkish Cypriot students were almost the same. However, students from the other nationalities have highly surpassed the Turkish and the Turkish Cypriot Students in the frequency of using these four strategies. This can be explained by the cultural differences. The Turkish and the Turkish Cypriots have a lot in common in terms of cultural and educational backgrounds. It should be noted here that the Turkish and the Turkish Cypriots Live and study in a Turkish-speaking country and have less contact with English than their counterparts from other nationalities. 
The data analysis of all the 50 strategies reveals more significant differences between the nationality groups. The significant differences were found in 21 strategies. The means of the frequencies rank the subjects as the following: Non-Turkish and non-Cypriot students use the strategies most frequently, The Cypriots come in the second place, and the Turkish students use the strategies the least frequently. One exception has been found in the use of strategy number 25 in the questionnaire. The item says, “When I can’t think of a word during the conversation in English, I use gestures.” The ranks of the frequency means are the opposite for this strategy. The Turkish students were found to use this strategy more frequently than the others. This is a result of cultural differences and the effect of the first language. Observing Turkish speakers talking to each other, it was found that they employ body language and gestures more frequently than people from other cultural and language backgrounds.

5.4 Learners’ High School Variable

According to this study, the type of the high school that the students have graduated from does not have that significant difference in the frequency of using the Language Learning Strategies. However, a significant difference was found between public high schools and college graduates in one hand and between the super high school and college graduates on the other hand. This significant difference is in the frequency of using metacognitive strategies. The highest frequency was found between the super high school graduates.

The ANOVA results for each of the 50 strategies indicate significant differences in the frequency of using the language learning strategies. These differences were found only in five strategies out of fifty. One of these strategies is a memory strategy, one compensation strategy, two metacognitive strategies and one social strategy. 
It is worthy noting here that the super high school graduates achieved the highest percentage of success. Still, it can not be concluded that this result is due to the frequency or the preference of strategy use. It is not the scope of this study to comparatively explore the educational systems which are used by the many different types of high schools in Turkey and North Cyprus. This can be the scope of another research.

5.5 Learners’ Age

A great deal of research has been devoted to the relationship between language learning and age. As cited in Cook (1993:56), Krashen et al. (1982) analyze a large number of studies to come up with the now widely held view that adults are better at short-term L2 learning, children at long-term L2 learning. Cook continues to say that this is claimed to be because older learners have greater experience of the world and they are better at conversational management. Larsen-Freeman (1991:155) concludes that “older is faster, but younger is better” in L2 learning. Oxford (1994) believes that certain strategies are often being employed by older students.

The findings of this study supports the findings of the previous research in the field to some extent, however, there are some differences. This study has found no significant differences between the age groups and the strategy preference. The subjects of the study from all the age categories prefer metacognitive and social strategies to the other strategies. The significant differences can be found in the frequency of the use of the strategies by the different age groups. These significant differences were found between the age groups in the frequency of using the cognitive, metacognitive, and the social strategies. In all the three strategies, the older students are found to employ the learning strategies more frequently than the younger students.

The data analysis of the fifty strategies in the questionnaire show significant differences in the frequency of using 11 of these strategies. Two of them are memory strategies, two cognitive strategies, four metacognitive strategies, one affective strategy and two social strategies. There is a direct significant relationship between age and strategy use frequency. It can be concluded that the frequency goes higher as the student gets older. Cook (1993:56) offers an explanation to this relationship when she says that “older learners have greater experience of the world and they are better at conversational management.” It can be added that this experience of the world or in approaching a task or solving a problem supplies older learners with a bigger repertoire of strategies.

5.6 Learners’ Attitude

Most of the research done on the relationship between success in L2 learning and attitude has found that a positive attitude is essential for success in second language learning. Naiman (1996:145) states that “attitude and motivation were in many instances the best overall predictors of success in second language learning. Oxford (1994) adds that attitudes and beliefs “were reported to have a profound effect on the strategies learners choose, with negative attitudes and beliefs often causing poor strategy use or lack of orchestration of strategies.”

This research adds more support to the findings of previous research in the field of attitude and second language learning. The T-Test results show significant differences in the frequency of using all the six Language Learning Strategies. The students who have a positive attitude significantly exceed those who have a negative attitude in the frequency of using the Learning Strategies. The analysis of the frequency of using individual strategies shows significant differences in 39 out of the 50 of the SILL strategies. In all the thirty nine strategies, the students with positive attitudes are found to use the strategies much more frequently. This supports the notion expressed by Oxford (1994) that “learners with negative attitudes and beliefs often show poor strategy use or lack of orchestration of strategies.”


This finds an echo in the percentage of students who pass and fail. Only 28% of the students with positive attitude fail compared to 40.8% of failure between students with negative attitudes. The same students who pass are found to use the strategies more frequently. Thus it can be concluded that the students’ attitude plays an important role in the frequency of using the language learning strategies and this helps a great deal in their success.

5.7 The Learners Who Received Help on How to Study and Those Who Have Not

A lot of research has been done in an attempt to come up with a strategy-based approach to second language teaching and learning. As cited in Cook (1993), O’Malley, Chamot, Stewner-Manzanares, Russo, and Kupper (1985) “divided 75 ESL intermediate students into three groups who were given special lessons for 50 minutes a day for eight days: a ‘metacognitive’ group was explicitly taught the use of all three overall types of strategy; a ‘cognitive’ group was given cognitive and social/affective strategies; the third ‘control’ group was given no strategy training. The learners took general language tests. On a speaking task, the metacognitive group who had been taught all three strategy types ‘scored higher than the cognitive group, which in turn scored higher than the control group”.(Cook 1993:117)

This study has found a direct relationship between teaching the strategies and the frequency of using the strategies. The data analysis shows that those students who have received instruction on how to study use the strategies more frequently than the others in all of the six broad categories of strategies. The results for each individual strategy show significance in 36 out of the 50 strategies. The findings support the idea that the giving instruction on the strategies and raising the learner’s awareness of the strategies is very effective.

